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Abstract 
This research report documents an exploratory study based on the experi-
ence of two groups of transdisciplinary areas in two universities of different 
states. This project took place from February to July 2018 with B1 level 
groups according to the CEFR at the Universidad Autónoma Metropolitana 
campus Iztapalapa (Mexico City) and the Universidad Veracruzana (Vera-
cruz). The oral and written skills (L2) of students were poor. In addition, 
there was little interaction among them because of the age disparity and 
the lack of technological skills of some students. Although this study is not 
unique, its aim was to explore whether the use of a didactic resource such 
as a WebQuest helps learners to improve their communicative, linguistic, 
and digital competences. The methodology used for this work included 
exploratory research, the foundations of the task-based learning approach, 
and the collaborative teaching framework. This project describes how the 
WebQuest was applied in both contexts, as well as the scope and limita-
tions of its application. 

Key words: WebQuest, infographic, digital, collaborative work, task ba-
sed, project 
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Introduction

Like most teachers, we share common interests, needs, and set-
backs with our students. A group of teachers were recipients of SEP 
scholarship in 2012 and created a teaching bond. Since then, some 
of the scholarship members have kept in touch and looked for ways 
to address their everyday teaching struggles. Therefore, the quest 
for teaching improvement emerged, not isolated; but rather more 
collaboratively. As a result, two English language teachers from two 
different universities decided to work in partnership, since their 
concerns were similar. They both wanted to improve the oral and 
written skills using the tools available in Web 2.0.

This project was based on an exploratory research, task-based 
learning, and extreme-teaching framework, since both teachers were 
eager to explore approaches to improve learners work and skills 
more collaboratively applying the same project strategy in two dif-
ferent college settings. In the first stage of the study, both teachers 
assessed the convenience of using ludic activities or interactive 
presentations; afterwards, both teachers chose to use WebQuest. 
The purpose of this study was to investigate whether the implemen-
tation of WebQuest led to improved written and oral skills, critical 
thinking, autonomous learning, and collaborative work.

Focus of the Research

The most recent approaches in English Language Learning intend 
to boost communicative interaction and get learners engaged, 
seeking to communicate content towards a communicative goal 
(Ellis, 2000, p. 196). These activities are diverse and include com-
munication activities to task-based learning. However, not all these 
methodologies provide exposure to real-life language. Most of the 
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time, materials are adapted in order to fulfill the purpose of the 
lesson. Moreover, the use of Web 2.0 tools have also flipped class-
room teacher instruction. These Web 2.0 tools have helped in the 
design of materials focused on the user, enabling instant informa-
tion, collaborative work, and automatic publication.

A WebQuest as one of these tools has come to change class-
room instruction. Dodge (2002) defined a WebQuest as a research-
oriented activity where all or almost all of the information that is 
used comes from Web resources by analyzing, synthesizing under-
standing and sharing knowledge and skills to build new information 
to publish or share. Tom March (2000), one of the co-developers, 
states that WebQuests “allows students to construct meaning on a 
complex topic, preferably in a way that motivates working together 
and testing ideas in a real world context” (p. 55). Stoks (2002) stated 
that “WebQuests offers good internet-based language learning 
opportunities because it provides learners with exposure to authen-
tic material, meaningful content and possibilities for real communi-
cation in the target language” (p. 1).

Using WebQuest has proved to be a valuable language learning 
tool since language learners incorporate a reading-to-writing approach 
through the internet. In addition, it has shown to be beneficial for 
ESL/EFL learners in light of linguistic perspectives which include (1) 
exposure to authentic materials (2) meaningful content and (3) pos-
sibilities for real communication in the target language (Simina & 
Hamel, 2005; Stoks, 2002). Hence, with the use of the WebQuest in 
ELT and the problem being identified, the task was to determine 
what activities were pertinent to carry out to enhance the speaking 
and writing skills.
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AIM

The aim of this report is to carry out an exploratory research, to as-
certain whether or not WebQuest will enhance the communicative, 
linguistic and digital competence among English language learners 
in two different contexts.

Rationale 

New ways in education are facing new challenges, teachers need to 
implement innovative strategies and activities to increase motiva-
tion among the students which promote a more enjoyable learning 
process. The implementation of WebQuest in two different settings 
can lead to this exploratory research design since this project has 
not been studied in these two contexts. This research design will 
articulate what data is required, what methods are going to be used 
to collect and analyze the aforementioned data, and how all of this 
is going to answer the research questions. According to Burns and 
Bush (2006) an exploratory research design refers to gathering infor-
mation in an informal and unstructured manner. It is proper when 
the researchers know very little about the issue and it is not limited 
to one specific paradigm but may use either qualitative or quantita-
tive approaches. Therefore, the purpose is to try to explain this 
study by obtaining and gathering all the published information that 
would be useful for future references. 

The Research Questions

In the light of the observed phenomenon in the students in both 
settings, three questions emerged:
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1. Can the same activity be carried out in two different universities? 
How?

2. How can writing and speaking skills be improved among students?
3. How can the learning experience be more dynamic and accessible 

through the use of WebQuest? 

General Context of the Phenomenon

This research was developed in two different universities. The Uni-
versidad Autónoma Metropolitana-Iztapalapa (UAM-I) and the Univer-
sidad Veracruzana (UV) in Veracruz. At the UAM-I there are eight 
multimedia classrooms, with computers and working Internet. It has 
24 places where students can work individually. The focal group 
where this research took place was at Intermediate 1 - (B1 level) ac-
cording to the Common European Framework. They had classes for 
two hours twice a week. The students were able to use the com-
puter and internet resources on a regular basis because a multime-
dia room was assigned for that class and they also had access to the 
self access room that is called CEA (Centro de Estudio Auto dirigido).

The Language Center in the Universidad Veracruzana (UV) has 
thirteen classrooms all of them with computers, projectors and in-
ternet that sometimes do not work. The group where the study was 
carried out had one hour classes daily from Monday through Thurs-
day. In the sessions students normally used their cellphones as a 
source of information like the use of a dictionary to search for  
vocabulary or phrases. However, for this study, they used it as a way 
to communicate with their classmates.
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Literature Review

Education is continuously evolving, in the last three decades many 
critical changes have happened; technology has taken an important 
role that has affected the way a second language is taught. As Diaz 
Barriga stated (2015) “the integration of technology through pro-
cesses that are operated in the teaching-learning developments, 
privilege and promote the pedagogical scenarios and enable real 
time interaction and collaboration ...” (p. 19). Hence, technology 
and all fast forward advances have contributed to implement and 
create new strategies to engage 21st Century students in the deep 
learning process of a language.

For Deplatchett (2008, p. 167) there are some essential skills 
necessary to fulfill the demands of the 21st Century. The needs for: 

• Information and media literacy skills 
• Communication skills
• Critical thinking and systems thinking
• Problem identification, formulation and solutions 
• Creativity and intellectual curiosity
• Interpersonal and collaborative skills 
• Self direction
• Accountability and adaptability
• Social responsibility 

Furthermore, there are now many Open Educational Resources 
(OER) that can help teachers to develop those 21st century skills. One of 
them is the WebQuest, which is a didactic tool based on the constructiv-
ist and collaborative approaches. Gil (2007) highlights that a WebQuest 
“motivates, promotes and improves High Order Thinking Skills (HOTS). 

These skills are based on Bloom’s taxonomy: analysis, evalua-
tion, creativity and the development of autonomy and collaborative 
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learning. They can also be defined as a set of teaching and learning 
strategies promoting student collaboration in small groups (two to 
five students) in order to optimize their own and each other’s learning 
(Johnson & Johnson, 1999). Sunal and Haas (2002) pointed out that 
WebQuests are problem-solving activities for students that incor-
porate the Internet, computer-based materials, and other available 
resources. Adell (2006), on the other hand, stated that WebQuest is a 
teaching strategy in which students of all educational levels leave 
the role of receivers to play an active role in its formation; develop-
ing skills of synthesis and analysis to achieve a creative solution to 
the project; becoming constructors of their own knowledge. 

In addition to the aforementioned, the role of the teacher is 
transformed, since he/she would guide, support, and act as a facili-
tator of knowledge. Then, the teacher faces the educational chal-
lenges using the tools available in Web 2.0 incorporating them into 
the curricula promoting not only the linguistic but also the digital 
skills (Roig-Vila, 2015). 

To implement WebQuest in the classroom, it is necessary to 
consider these six stages: Introduction, Task, Process, Resources, 
Evaluation and Conclusion. 

Introduction: provides key background information and should 
motivate students with an intriguing question or problem. 
Task: describes the final product expected from the students. 
Process: provides step-by-step instructions for completing the 
task, as well as the list of resources needed to complete each step. 
Evaluation: explains how learners will be assessed on their final 
product.
Conclusion: summarizes the main objectives of the activity and 
encourages additional investigation on related topics. Web-
Quests also provides the development of certain capacities in 
learners as Roig-Vila (2014) stipulated: 
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1. Compare: identify, establish similarities and differences 
among them in relation to facts and situations.

2. Classify: Grouping defined categories and things based on 
their attributes.

3. Induce: deduction of generalized unknown observable prin-
ciples or analysis.

4. Deduce: deduction of consequences and conditions without 
specifying principles and generalizations given.

5. Error Analysis: errors that identify and join in his own thou-
ghts or from others. 

6. Building help: building a support system or proof for an as-
sertion. 

7. Abstraction: Identifying and articulating the underlying the-
me or general information model.

8. Analyze perspectives: joint perspectives on issues or per-
sonal aspects that they identify. 

9. Rigo (2015) stated some advantages that WebQuest can  
offer to the learning-teaching process: 
• It can be used at any level or subject.
• It helps to establish clear achievable learning goals. 
• It aligns with contemporary curricular goals. 
• Both the teacher and the student have the opportunity to 

search online for materials to find the information re-
quired to complete the project or answer questions.

Regarding students:

• Acquire basic skills for searching, collecting, using and 
disseminating information.

• Show greater motivation towards academic work. 
• Improve both digital and audiovisual communication 

skills. 
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• Develop the capacity for reflection and self-criticism. 
• Participate in self-centered learning that enables them to 

reach higher levels in Bloom’s taxonomy (analysis, syn-
thesis, creativity and evaluation).

• Learn to work cooperatively, developing skills for debate, 
negotiation and exchange of views.

Inside the WebQuest, autonomy is seen as the ‘ability’ or ‘ca-
pacity’ while ‘taking charge’ or ‘taking responsibility for’ or ‘taking 
control of one’s own learning” (Holec, 1981). The key element is the 
idea that autonomy is an attribute of learners, rather than learning 
situations (cf. Dickinson 1987, p. 11) For Trebbi (2006) is ‘taking 
charge of one’s own learning’ is a verbiage since no learning takes 
place unless the learner is in charge. Benson and Voller (1997) defined 
learner autonomy as the ability to take personal or “self regulated” 
responsibility for learning and it can be an indicator to predict aca-
demic performance. Kocoglu (2010) stated that WebQuests in a 
foreign language classroom can be an effective tool to improve 
reading and writing because they provide learners authentic and 
collaborative tasks. By using WebQuest students would to work collab-
oratively to complete a task or tasks.

“A task on the other hand, is defined as an activity which requires 
learners to use language, with emphasis on meaning to attain an 
objective” (Bygate, Sketan & Swaim 2011: 11). Peter Skeman (1998) 
defines the task as an activity in which meaning is primary, commu-
nication is essential for problem-solving, and it can be compared 
with real-world activities. Under this paradigm, we deal with task 
based learning which focuses on the completion of the task using 
the learner’s own knowledge. This theory includes and improves 
different skills, like critical thinking, cooperative learning and search-
ing on the net among others. 
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Brown (2007) indicates that the characteristics of the Task Based 
Learning are:

• Tasks point learners beyond the form of language alone to real 
world context.

• Tasks specifically contribute to communication goals.
• Their elements are carefully designed.
• Their objectives are well specified.
• Tasks engage learners in genuine problem-solving activities. (p. 52) 

TBL (Task-based learning), or TBLT (Task-based language teaching) is 
an approach in which learning revolves around the completion of 
meaningful tasks. The main focus is the authentic use of language 
for genuine communication, its phases normally include a pre-task, 
a task (divided in different stages) and a post- task.

In the pre-task, the teacher sets the task, contextualizes the 
topic of the lesson, raises students’ interest and prepares learners 
to perform the task. It is extremely important that students under-
stand the objectives of the task during this phase. In the task the 
learners perform the task in small groups or pairs, and use their 
existing knowledge of language to express themselves in a sponta-
neous way. When they finish, they need to plan how they are going 
to report it to the rest of the class, they may rehearse and research 
the necessary language in order to share the outcome of what they 
have done. Finally, during the post- task, students evaluate their 
performance. It can involve feedback provided by the teacher and 
subsequent practice of language items that emerged from the task. 
It is important to stress that form-focused language work should be 
in response to students’ production. 

Regarding the exploratory research, it intends to merely explore 
the research questions and does not intend to offer final and con-
clusive solutions to existing problems. It is usually conducted to 
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study a problem that has not been clearly defined yet. It doesn’t 
intend to provide conclusive evidence but to have a better under-
standing of the problem. When conducting it, the researcher ought 
to be willing to change his/her direction as a result of revelation of 
new data and new insights and it does not aim to provide the final 
and conclusive answers to the research questions, but merely ex-
plores the research topic with varying levels of depth. 

Another underlying basis for this study is the extreme teaching 
framework (Anderson. R. & Bendix, L. 2006). It allows teachers to fo-
cus on experimenting and improving their teaching techniques 
without compromising quality. It encourages a scientific approach 
for teaching, it is based on four fundamental values: Feedback, 
Communication, Respect, and Courage. It is highly interactive and 
contains a number of specific practices. The goal of all this is to help 
achieve better learning. The interactive nature of this framework is 
inspired by Kolb’s Learning Cycle mentioned by McLeod (2017). Ac-
cording to this model, students learn by doing and must go through 
the stages of experiencing, reflection, conceptualization and experi-
mentation before they are ready for another learning cycle.

 

Kolb’s Learning Cycle. 

Concrete
Exeperience

(doing / having an
experience)

Active
Experimentation
(planning / trying out 

what you have learned)

Reflective
Observation

(reviewing / reflecting
on the experience)

Abstract
Conceptualisation
(concluding /learning
from the experience)
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With these theories and frameworks, we based our research on 
to have a better understanding of the phenomenon. and the way in 
which these will be configured in the research project, trying to best 
explain and produce the answers to the research questions.

Methodology

Despite the fact that there has been a lot of research with respect to 
the applicability of WebQuest in different settings, there was no 
evidence that this resource had been applied in our context. Bear-
ing in mind that our main purpose was to find out if the applicability 
of the WebQuest was suitable to improve collaborative work, critical 
thinking, writing and speaking skills. Since we did not have much 
information about this tool, this exploratory research design began 
with a preliminary idea of the study and the context. We needed to 
clarify how we perceived this phenomenon if there was in a micro 
level (the result of individual perceptions of the participants) or as a 
macro level (as a holistic social phenomenon). Therefore, these find-
ings could help us to develop a guideline for future teachers and 
educators regarding how to use this technological tool and its im-
plications in the classroom.

The hermeneutic circle

Preliminar comprehension

Deeper
comprehension

View point A

View point B
View point C
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We took into consideration the following categories: number of 
participants, age, abilities with technology, surveys and students 
comments at the end of the application. The schedule of the col-
laborative work began in April 2018, with weekend skyped sessions 
to discuss the design and implementation of the WebQuest in both 
contexts. After that, both teachers analyzed their school programs 
and decided to work on a similar topic. After choosing the topic, 
both teachers designed the WebQuest and the steps that students 
needed to follow in a Google Drive document and brainstormed 
the elements of the task. Then, they designed the task and searched 
for a suitable platform to host the activity. This product can be 
searched on https://www.createwebquest.com/my-city-my-country. 

The tasks consisted of looking for online links and giving learn-
ers a guideline and the steps to perform each task. Each instructor 
gave similar instructions to their students outlining the specific  
requirements for the assignments. All of the students were given 
the grading criteria as well as specific due dates for the WebQuest  
assignments, the process lasted three months.

My City / My Country
Introduction
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Introduction.
Welcome: Describe Your City/Country Using a Descriptive Essay 
and infographic.
Description: This WebQuest will enable students to practice ma-
king a descriptive essay, to practice their speaking skill and to design 
an infographic which describes their city/country.
Grade Level: College / Adults
Curriculum: Foreign Language
Keywords: descriptive essay, infographic, description, city/country,
Author(s): Ana Mendoza / Vilma Vázquez

Task:
During this WebQuest you will have to create a description of your 
city/country by creating a descriptive essay and an infographic.

First, you will have to write a descriptive essay. By creating a 
descriptive essay it will help you to create an infographic easier. 
Your descriptive essay won’t have more than 100 words about your 
city/country, this will help you to organize your infographic.

Then you will have to create an infographic of your city/country.
After you finish the infographic, you will have to share your task 

with your teachers and your classmates.
Later you will have to present your infographic to your class-

mates and teacher.

Task

During this WebQuest you will have to create a description of your city/country by creating a descriptive

essay and an infographic.

First, you will have to  write a descriptive essay. By creating a descriptive essay  it will help you to create an

infographic easier. Your descriptive essay won't have more than 100 words  about your city/country, this will

help you to organize better your infographic.

Then you will have to create an infographic of your city/country.

After you finishing the infographic, you will have to  share your task with your teachers and your classmates.
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Process:
In this section you will be guided to finish your task. You will be 
guided from the beginning, looking for the websites resources 
about the definition of descriptive essay and infographic, until the 
last task oral presentation.

Step 1:
Browse some information about what is the best way to create a 
descriptive essay and a video in Internet. There are many websites 
which prepare some explanations about what is a descriptive essay 
and what is a video description. We suggest many websites which 
will help you to get information in making descriptive essays and 
video description. You can search that information in the links on 
this WebQuest or you can search in the other websites.

http://owl.english.purdue.edu/owl/resource/685/03/
http://www.writeexpress.com/descriptive-essay.html
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http://bswally.tripod.com/descri.htm
http://assistivetechnology.about.com/od/ATCAT1/f/What-Is-Vid-
eo-Description.htm
http://en.wikipedia.org/wiki/Audio_description
http://www.softelgroup.com/audio-description/

Step 2:
Look for some information about your city/country that you need to 
create the description. For example take some information about 
the facilities like recreational parks, central park, shopping centers, 
or maybe you can take information about the culture of your city/
country. In this second step you may need to take some pictures or 
photos in order to help you make the description of your city/coun-
try.

Step 3:
After getting this information you can begin to create you descrip-
tion about your city/country. Make sure to describe all the beautiful 
sides understands your city/country. And make sure to describe ca-
refully so that the reader understand your description comprehensi-
vely.

In this WebQuest there are some links of examples of 
descriptive essays. You can click the link in this following step 
to help you understand more with examples of a descriptive 
essay.

http://www.e-scoala.ro/referate/engleza_london.html
http://www.roanestate.edu/owl/LousPlace.htm
http://bswally.tripod.com/descri1.htm
http://mrscb2010.hubpages.com/hub/Descriptive-Essay-Example-
My-Hometown-Is-Still-In-My-Heart
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Step 4:
Make description of your city/country in an infographic. Create 
an infographic with the information that you have in your essay.

Organize your ideas clearly and add some pictures to your 
infographic.

You can use some infographic creators like these.

https://piktochart.com/
https://www.canva.com/create/infographics/

A rubric was designed to evaluate each part of the task. This 
rubric was implemented as the grading criteria for each WebQuest 
assignment. Both teachers incorporated similar grading methods 
using the grading rubrics. For the oral performance students were 
graded in delivery (4 pts) content and organization (4 pts) enthusi-
asm, audience and awareness (4 pts). Students received points 
based on their ability to meet these elements. For example: in order 
for students to receive 4 pts, they were required to meet most of the 
elements described in the rubric. 

Conclusion:

Present your infographic in front of the class. Use as many details. 
Check the rubric.

Creating an Infographic Assignment Rubric
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On the other hand, grading for the infographic included four 
categories with points for each: Research and content (35), Organi-
zation (20), Graphic Design (25) and mechanics (20). Each section of 
the rubric had several elements describing the four grading catego-
ries. This study was carried out before the final exam. A form to tri-
angulate information to see the pertinence of the WebQuest, was 
used to check the results students got in their final exam to show if 
there was an improvement.

Participants 

Both groups were intermediate levels at Universidad Autónoma 
Metropolitana campus Iztapalapa (UAM-I) located in Mexico City 
and Universidad Veracruzana (UV) located in Veracruz, Veracruz. 
There were fifteen participants at UAM-I’s class, eleven of them were 
studying a Bachelor’s degree, two Master`s degree and the other 
two PhD with ages ranging from 22 to 55 years old. However, or On 
the other hand, at the UV there were 17 students, only eight of them 
were studying their Bachelor’s degree at the UV, the other nine were 
general public students, four workers, two elderly people, one 
housewife, one freelancer, one high school student, ranging in ages 
from 16 to 64 years old. 

Table 1. Participants 

UV UAM -I

Participants 17 15

Bachelors students 8 11

Master degree ----- 2

PhD ------ 2

general public 9 ------

age 16-64 22-55
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Setbacks

At the beginning of the course certain difficulties were found with 
older students in both contexts such as:

• Some students did not have enough digital skills;
• They lacked interest in working with technology;
• They lacked interest working in teams or with classmates

Implementation:

UAM. First there was a discussion about the important cities and 
tourist places in Mexico. Students shared their ideas. Teacher exp-
lained that they were going to work on a WebQuest and explained 
the steps of the WebQuest and shared in the edmodo group link. 
The students were divided into groups of three and started working 
on their quest surfing the links through the WebQuest reading and 
commenting in their groups. Learners worked on the project for two 
weeks during and outside the class collaboratively. First they crea-
ted a descriptive essay about the city or country they had chosen on 
Google Drive. Then, the teacher revised the essays and gave feed-
back to the students. Next, the students worked in class designing 
an infographic using principal elements of the descriptive essay and 
took notes about the process of collecting the information. Finally, 
after two weeks, learners presented the infographic to the class and 
were evaluated through a rubric.

UV. The introduction was to talk about cities and places, the class 
also created a Whats App group as a means of communication also 
to monitor, clear doubts and extend the information from the Web-
Quest. All the students used cell phones and had Whats App as a 
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means of communication. In class, the groups were formed accord-
ing to their personality. It did not matter if they were young or old. 
There were uneven groups due to the number in the group. There 
was an explanatory session about the WebQuest (introduction, 
task(s), process, evaluation and conclusion) and the link through 
WhatsApp where the information could be found. They surfed the 
links through the WebQuest read and commented in their groups. 
After that session, learners worked on their own for about two weeks 
in a collaborative manner by searching for information in order to 
write a 200 word descriptive essay about the city or country they  
had chosen. Some students, mostly the students that did not have 
good command of technology, did it on paper. Younger students 
opted for Google Drive. Once the teacher set a limited time to re-
vise the descriptive essay, he/she revised their work and gave them 
feedback. Learners gathered together in and out of class to design 
the infographic using principal elements of the descriptive essay. In 
the process, they took notes about the way they collected the infor-
mation. Finally, learners presented the infographic orally and were 
evaluated through a rubric.

Results and Discussion

At the beginning of the project, both groups were considered ho-
mogeneous and through empirical observation both teachers 
agreed that learners were not interacting with each other and their 
communication skills were limited. Throughout the implementation 
of this study, a significant difference was shown as an indication of 
academic improvement, for example with the use of digital material, 
the number of interactions improved. With the use of WhatsApp 
and Edmodo as means of communication, they felt more confident 
to talk to their classmates and express their own ideas which helped 
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develop transversal competences as collaborative work, problem 
solving, and critical thinking, which were essential to complete the 
descriptive essay and infographic. There was a lot of decision making 
with respect to the information to be included in the descriptive 
essay and infographic. Two out of the three research questions were 
answered by the implementation of the activities carried out in both 
language centers, and the learner’s experience. With respect to 
writing and speaking skills there was no concluding proof whether 
learners improved in the speaking and writing skills.

Learner’s Experiences

In both contexts, the learners’ overall comments were that they 
enjoyed doing the activity. They worked on their oral, written and 
critical thinking skills by sharing and giving their own points of 
view. They registered the steps of the process: brainstormed, re-
searched, divided their tasks, gathered and shared information 
through technology, coordinated and elaborated their work.

Sample student comment: “Even though they had several days to do 

it and because of the activities of each one of us it was complicated, 

however, we met and defined the topics of interest, which were divided 

so that each member shared their research about the place that we 

defined and reviewed computer graphic models in the internet be-

cause, although it looks easy to do, just the effort to do the best be-

comes complicated when elaborating. We agreed to concentrate 

information with one person for all integrated into a single file and 

define who would assume to ask who had the necessary tools to build 

it. Our communication was by messages (WhatsApp, Facebook or 

email) to review opinions on adding, modifying or deleting something 
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from the format. I think in the end, everyone’s work was formed with 

the support of Nancy.”--- Student 1.

The learners expressed that the ones that did not have digital 
ability, successfully searched for information and gained more con-
fidence, not only on the language skills but also in their technologi-
cal abilities. They also stated that they became more autonomous 
and worked more collaboratively. They improved and strengthened 
their critical thinking by analyzing, comparing, problem-solving, 
creating and sharing information. Finally they declared that they 
enjoyed working on the WebQuest for the reason that it was a dif-
ferent team-work activity and they had never done one before. It 
motivated them and allowed them to develop different skills. On 
the other hand, the teachers’ expressed that this activity was a great 
way to develop a lot of different skills in students, like critical think-
ing, working collaboratively, promoting digital, speaking and writing 
skills. Students enjoyed working together and helping each other. 
Other aspects that arose in the execution of this WebQuest were to 
plan the activities carefully, timing them to develop the organization 
of the activities so that they could develop critical thinking, collabo-
ration and technology.

Conclusions

As we have seen during this study, students needed innovative 
strategies that promoted their learning process more naturally and 
optimally. As an exploratory research, our intention was to discover 
if the activity could be carried out in two different universities; if 
students were able to perform the tasks despite the vast informa-
tion on the web and the dynamic in the application of the Web-
Quest. The study did not intend to offer a final and conclusive 
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solution but to “tackle new problems on which little or no previous 
research had been done (Brown, R.B. 2006). As previously men-
tioned in section four, students became engaged in classroom ac-
tivities, through the use of technology in the WebQuest proving to 
have a strong community environment inside and out of the class-
room and the acquisition of linguistic abilities, which were demon-
strated in the results of their final infographics and through the end of 
an oral class survey. To continue attaining better results, we must 
apply certain adaptations to the WebQuest as well as to create 
certain individual team tools to evaluate collaborative work or to 
state whether the learner’s autonomy was a construct of their own 
competency or was increased due to the use of new technological 
tools such as the WebQuest.

Considerations:

For further research in the implementation of this WebQuest; we 
need to perform a more quantitative research to find out the num-
ber and the frequency of the use of technology among different age 
groups, the type of consulted pages and the number of interactions. 
In addition, we need to develop tools to evaluate collaborative work 
and when working in groups in designing of the essay and the info-
graphic. To create an instrument to auto evaluate their abilities be-
fore the implementation of the WebQuest and after. Some of the 
problems we encountered were the time of the implementation was 
shortened due to several school activities. In the case of Veracruz, 
some students were not included in the school platform and that is 
the reason why they opted for Google Docs because they were not 
currently studying an undergraduate or postgraduate program at 
the university. Also, the schedules were divergent and the connec-
tion to the internet was not always reliable.
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Findings

The implementation of a WebQuest as a collaborative activity con-
tributed positively to students in two areas: the first one was in the 
creativity to make the infographics, developing skills such as deci-
sion making. The second was the sense of belonging to a group in 
a virtual way which contributed in a more committed collaborative 
work, however there is no conclusive evidence on the improvement 
of their writing and speaking skills. The student’s response was  
positive in the sense that they showed interest in working collabora-
tively using technological resources; and expressed that it was a fun 
and motivating activity, that included more responsibility and com-
mitment to work as a team. Another aspect to be considered is to 
make adjustments to this task according to what we observed and 
experienced limiting the topic and repeating the study in collabora-
tion with both schools.

In reference to the experience applied to this project, both 
teachers noted that it is possible to work collaboratively in two dif-
ferent context settings, as stated in the Team Teaching framework. 
When doing their own research, learners were better equipped with 
information and materials to perform the tasks on the WebQuest, 
gaining more confidence in the oral presentation minimizing their 
mistakes no matter the learner’s age. Equally important, the use of 
technology proved to be a useful tool to collaborate, communicate 
and develop interesting activities to engage the students. 

As teachers, it is fundamental to reflect on ways to face the 
classroom issues not at as individual work but as cooperative teach-
ing. When doing this exploratory study; it was uncertain what the 
outcome, achievements and shortcomings were going to be. While 
the activity was being developed, teachers realized that the planning 
stage was quite important and the design had to be specific. Each 
step must had been well-described in order to promote meaningful 
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and autonomous learning. Similarly, it was uncertain whether the 
methodology used would be successful in the matter of improving 
relationships by creating a friendly environment among students. It 
is necessary to encourage learners to participate more coopera-
tively and actively in tasks. Hence, this would promote more partici-
pation, collaborative work and improve oral expression and gaining 
self confidence.Therefore, this research could be perceived as a 
holistic social phenomenon. 

To reflect that as teachers, we need to design more significant 
and detailed activities to let learners gain more independence and 
autonomy but at the same time to work in a more collaborative way. 
As teachers we also evaluated that context, number, type, needs, 
participants, and setting played a major role when carrying out the 
same activity and they are customarily considered in the designing 
of WebQuests in future practices.
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